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Dear Friends:

With this issue we conclude the second year of our Bul-
letin. It was an experiment when we started--and it
has been necessary to experiment throughout its whole
course, because we had to feel out the needs of our
friends and groupss On one hand are those working hard
on practicing and developing Individual Psychology, who
wented suggestions and encouragoment; on the other side
are those interested for various reasons in Individual
Psychology who just seek personal information and in=-
structions The wide, uninformed public demands more
fundemental and basic paperss. This group, however, must
be neglected, as long as mimeographing excludes a large
circulation.

DR. ELSIE LINDENFELD, CANADA

The divergent interests of our readers are reflected in

the somewhat heterogeneous content of our papers. The
last issue was mainly devoted to the question of organizing our work.
The many contributions and suggestions which we received are too impor-
tant and valuable to be forgotten. In times more quiet these sugges-
tions should be followed upe All of you should consider in the mean=-
time the various suggestions mede by our contributors. Our subscribers
have proven by their interest in this kind of bulletin that they are
actively interested in Individual Psychology. We are glad that we have
friends in the following statess California, Connecticut, Illinois,
Kensas, Kentucky, Louisiana, Michigen, Missouri, Massachusetts, New Jer-
sey, New York, Oregon, Ohio, Pemsylvania, Tennessee, Texas, Utah, Ver-
mont, and Virginia, Brazil, Canads, and Costa Rieca. Ve would be happy
to provide those who are interested with the names of their co-workers
in the same town or state so that they can work out coordinated plens
for their activities.

Tho present emergency calls for the intensification of our work. This
issue is devoted to the problems of today. We must clearly recognize
our obligations and live up to theme We must try to increase our ef-
forts and our efficiency. With more adequate means for publication,

we could reach a greater publice It might be possible with your help
to publish soon & regular, printed journal. That would provide an op=-
portunity to give strength and courage to the many more who need courage
and social interest todaoy more than ever before.

The Editor.

Published 4 times per year Subscription: $1.00 per year




THANKS TO ALFRED ADLER=*

Lydie Sicher, M.D.

Five years have gone by since Alfred
Adler left this world, almost in time
to be spared the experiences of a plan-
et on fire. He died at peace with him-
self and in a world at peace.

Twofold is the deep sorrow over his
death, which his followers commemorate
today: the loss of a friend who was
needed in their lives and the loss of
the man who is so badly needed in this
world of confusion and struggle, =
world which he understood, for which
he thought and taught and which he
loved with the desperate 1love of one
who knows the disease consuming man-
kind and the remedy to cure it.

Never before was Adler so badly nseded,
never before could he have found a
stronger proof of the truth and the
value of his ideas, mnever before did
his pupils want and miss his guidance
with such intensity as right now.

The task Adler left his friends--to
carry on his work after his death, +to
lead people on the way to social con-
sciousness and their own self-realiza-
tion, hard enough a task even before
this holocaust-=-is becoming increas-
ingly difficults A small group of
people whom he has loaded with the ob=-
ligation to hold themselves wup undsr.
any circumstances, to face 1life cour-
ageously whatever may happen, and whom
he has burdened with the knowledgs not
only of their own responsibility but

elso of their oco=-responsibility for
the actions of their fellowmen, has
now to carry on his 1ideas, meant to

create the community of human beings.

In times like these, too many people
are apt to reach their "limits of tol-
erance," to give in to discouragement,
to let the weak fleme of social in-
terest die in themselves; toe many are

*A paper presented at +the Memorial
meeting of the Individual Psyehology
Association of New York and at the An-
nual Meeting of the Individual Psychol-
ogy Association of Chicago.

only too willing to breek the fragile
ties that existed heretofore between
themselves and other people, resorting
to neurotic attempts at keeping up an
imeginary security in a world which
never before has proved so clearly
that there is no security for the in-
dividual but in the welfare of all.
Looking for an anchor to hold them
firm against the waves of the high-
going ocean of the present life, many
are trying to take refuge in idealis-
tic optimism or idealistic pessimism;
they shirk their responsibilities by
retreating into a world of wishes, de-
sires, dreams, into their paradise of
non=-cooperation as against a reality
that needs contribution, soclal inter-
est and courage. Tossed around in the
maelstrom of neurotic sufferings they
prefer honor to be lost if vanity could
be saved by blaming one and all for

their unfortunate situation. Many are
breaking down, now, whose unrealistic
ideals of personal security-—power,

money, position--have been swept away
by the torrent of this "war of surviv-
al."

If these people are using the present
time to convince themselves that they
ere victims of circumstances and
therefore entitled to greater sym-
pathy eand leniency for their non-coop-
erative value-blindness, there are
others to be found, too, people who
have trained themselves +to a courag-
eous outlook on 1life, for whom the
difficulties are new incentives to do-
ing more and doing better than before.
Having found themselves and understend-
ing their personal value as embedded
in the value of the whole human race,
thoy are willing to take the burden of
their responsibilities toward the
world upon themselves. Conscious of
their role and duty as human Dbeings,

these people represent not only the
bearers of the present but also the
molders of the future. TUnderstanding

where they failed in the past, 1living
their obligations in the present, they
are concerncd with the future which
has to be prepared now.
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It seems as if the whole human race
were now living through the third act
of an ancient Greek tragedy. The trag-
ic guilt of all the peopls and peoples--
not to have thought in terms of "whole-
ness" but of "singleness," <he not
understood, yet not really unintended
crime of all of us, not to have cared
for the world but for ourselves~-may
well be looked upon from the Sophocle-
an viewpoint of the tragic purpose: to
arouse pity and fear. Pity because of
the human imperfection which so often
makes for striving after unreachable
aims, and fear of the consequences re-
sulting from the misevaluation of one's
own personelity.

The world today seems to have reached
the climax of the tragic development.
What we are experiencing, full of hor-
ror, are the conseguences of our form=-
er doings. No doubt mankind as a
whole is culpable of the tragic guilt
- of having failed in their function as
humen beings, capahle of understond-
ing, capable of ehoosing the way of
social interconnection, yet preferring
to strive after solely personal safety
and superiority. With deadened souls
they have eyes and don't see, and they
have ears and don't hear what is going
on in the world; and even the roaring
noise of guns and bombs is drowned in
the deafening scream: "I."

The downfall of mankind as a result of
our guilt, however, 1is but the climax
of the humon tragedy whiech has to be
brought to the solution: the purifica-
tion of the indiwidual.,

Here is the door to which Iadividuwnl
Psychology offers the key: +to prepare
men now for the fourth end, eventunl-

ly, for the fifth act of the world-
drama. Leading and guiding people now
to recognize where they fell short ~of
obligations, to realize that there is
o duty to be performed through our
lives, toward ourselves and toward
others, +to grow in the one idea that
mokes life livable: that we are what
we give--and to develop the courage to
face reality and ourselves in it. In-

dividual Psychology shows the way to
self-realization: helping, encourag-
ing, end gladdening=--the three obliga=-
tions that  Adler once named as his
goal in life.

The coming fourth act, "theworld after
the war" is but o stepping-~stone to the
fifth ond last act: the world ot peace.
People have to be educated this time
not to be satisfied with the semblance
of an achievement. This +time the
fourth act +that was, unfortunately,
left without a solution after World
Wer I, will have to be lived through
and the guilt expiated in a final ef-
fort: real peace in a world of people
with understanding for each other, with
social interest, creoting the true
values: freedom and justice for all.

Only then will there be hope for man-
kind if more and more individuals have
learned to face themselves, to strive
after improvement, not after perfec-
tion, and if +they have learned that
there is only one way to live in peace:
the recognition of human dignity for
oneself and for all the others.

It wos entrusted to us,Adler's friends,
to keep the light of his ideas bright-

ly shining, by trying to achieve un-
derstanding for our own problems and
for those of our fellowmen. He wanted

us to work the harder at this task the
more difficult it became. His thoughts
endow us with a tool +to help shape a
world of people detached from them-
selves, attached to one common  goal:
the freedom of mankind.

Whoever works at his owvm purification
will fulfill his task as & membor of
the great community of men; and follow-
ing the path Adler showed us we shall
learn to live with the conviction that
we are contributing our share to the
welfare of all.

May we, his pupils and friends, be able
to say with deepest gratitude and foith:

He rests in peace who taught usto 1live
in peace with ourselves.
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DEMOCRACY

Willard Beecher

There is one word which is constantly
before us these days. It occurs in
most writing and speech of people all
over the world whenever present and
future affairs are discussed. People
seem to fall into two groups regarding
the situation for which the word
stands; some feel that there is "too
much" of it and others feel that there
is "too little." But no one seems
wholly indifferent to it. It evokes
emotional reactions in almost all who
hear it used. The word is "Democracy."
Serious confusion exists about the
meaning of +this word. Crusades are
organized for the preservation and
extonsion of democracy without people

understanding its conditions. No com-
mon purpose can be achieved with-
out & common understanding by those

who strive. One thing is easily ap-
parent now:  there seem to be as many
different interpretetions attached +to
the word as there are people who hear
and use it. As a means of communica-
tion, its value is impaired, since it
has no common meaning for all  indiv=-
iduvals.

It is an unfortunate defect of languege
that words can often obscure situations
as well as clear them. When we bscome
aware that & symbol like "democrascy"
means too many different +things to
different people, something must be
done. The best solution at such times
is to abandon the strictly verbal
lovel of definition (explaining the
meaning of words by other words) and
to try to get to the non-verbal situ-
ation for which the symbol stands. We
must try to describe what happens at
the non-verbal level of actlon itself--
in terms of function.

To understand the function of Democra-
cy, we must go back many years in the
history of human relationships and
view the monner in which people re-
lated themselves to each other and
the changes that have evolved. When
the curtain rose on recorded civili-
zation, we find that men were living

4

in groups as they do today. All groups
had patterned arrangements called so-
cial organizations. During the period
of settling down, one man or a few men
had gained a position of personal power
and dominance for themselves fromwhich
they could commend the gctions of the
majority of men. These dominant fig=-
ures were called masters, kings, lead=-
ers, etc.; the subservient group was
called followers, servants, slaves,
fellahs, etce. This menner of rela-
tionsiiip is called by us the Master-
Slave or Dominence-Submission kind of
social organization.

Almost without exception, there was
o great distance or disparity between
the two groups with regard to the ad-
vantages they derived from the re-
lationships The advantages went to
those with the power +to command and
the disadvantages to those who were
only allowed to serve. There was
little that could be called share-and=-

share-nlike. Although their subordi-
nates were mede to believe that they
enjoyed their particular "security,"

there was no notion that some kind of
humen relationships could be formed
that would tend +to distribute both

the disadvantages and advontages more
equitebly. If a fight developed be-
tween the dominant and the submissive
and the latter won, it quite frankly
seized the power formerly held by the
other. At no time did it protend to
diminish the distance between the top-
dog snd the under=-dog, or to give upthe
exploitation of the many by the few.

But as the situation of the human race
changed, the power-relationships were
altereds, Mankind was striving for
more security and stability. Technol=-
ogy-=botter known as the invention of
power devices such as arms, gunpowder,
boats, machines, and +the harnessing

of stoam and clectricity--put power

into the hands of more and more pcople
It became more difficult for one or a
fow to exercise the same dogree of per-
sonal domination over the majority as
in the past. History is a description

A



of countless large and small rowsiu-
tions fought to dimimnish the power and
advantage held by any minority over
the majority. As the powsr of one
grew less absolute, the powers of the
others advanced and with it +the per-
sonal advantages enjoysd by cach. And,
too, the Ruler was obliged to become
more responsible for his acts, he had

to share a larger portion of the dis-
advantages of the common lot.
In spitc of these changes in the de-

gree of authority existing between the
dominant and the submissive, there was
no change in the opinicn that there
must always be some who rule and othors
who are ruled. It was still assumed
that certain people were, dz Jure or
de facto, destined to command others.
This basic assumption ebout power and
superiority was not challenged eoven as
an idea until as recently as the Ameri-
can and French revolutions. Only then
did therc begin to emerge the general
opinion that government should be by
agreenent of the governcd--thot fingl
authority should rest in the hands of
all and not in the will of a few.

As a result of such thinking about hu~
mon rclationships, & few  countrics
gained governmental forms which por-
mitted each citizon to have his part
in moking the laws of the loand.  They
docrced that all men were "equal™ bo-
fore the law ond at the polls, and po-
litical equality wos almost achieved.

But mon had lived since tho c¢hildhood
of thc human race with customs which

permitted great disparity of social
and cconomic privilecge; *they were so
accustomed to these that they telieved
thom irremediable. As a result, sven
in the sc=ctlled Democracies, men did
not use their political equality tore
move the inequalitices of social and
financial status which they had inher-
ited from the past. The old situation
of Superior and Inferior continued %o
exist in its usual voriety of  forms.
Exploitation of the majority bye snall-
er minority went merrily on its way.
"Equality before the law" did not mean
that the laws were framed +to achieve
equality of privilege and a common
bond of responsibility for all, for
mutunl good.

Ruth Benediet says in her book, Pat=~
terns of Culture, that ™no man JSveor
looks on the worid with pristine eoyes.
He sees it edited by a definite set of
customs and institutions and ways of
thinking. Even in his philosophical
probings, he comnot go bohind these
stereotypes; his very concepts of the
truc and the false will have reference
to his particular traditional customs."

Only this factor can explain why men
did not use political equality to rem-
edy the social and financial inequal-
ity inherited from the past. Weo are
blinded by custom and oblivious to the
obvious! Certain religions had cdmon-
ished us to "boar one another's bur-
dens," and other groat teachors of the
human race pointed out to us that our
common situation can only be improved
insofor as we get rid of exploitation
and competition for personal supcrior=-
ity and learn to share the disadvan-
tages as well as the advantages of our
lot.

This, too, was a hint for us to train
ourselves in a new monner of relation-
shipse Wo doveloped words such as
Equality, Fraoteraity, and Democroacy to
indicate thoughts and strivings in
this direction, but the customs of the
old pattern of Dcminance cnd Submis=-
sion still remein to be replhced some-
time in the future. It is folly to
pretend that we have come tco the place
where we want Fair Play, Democcracy,
Fraternity, or Equality, if we mean
by these terms thrt we rust give up the
struggle for Special Privilego and the
power to exploit weoaker pcoplese

There is no power on earth that could
keep men from having what they want--
if they want i%. Psychologically speck-
ing, Democracy is & way of rogard-
ing +the rights and privileges of
the othor fellow! It is a framc-of=-
mind in which a man realizes that his
persornal scourity and advantage depond
on guarantecing that all others are
made securce. This is a very differcnt
mind-set from +the one we habitually
enploy from the past whereby ecch man
believes his perscnal advancement can
be accomplished only if he deprives
another of gain. Perhaps no one undor-
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stood this better thon Adler did when
he invented the concept of Socisl In-
terest. He never lost sight of the
problems of . Superiority-Inferiority.
Individual Psychology is a philosophy
and a technique for influencing those
who have made mistakes sabout ideas of
power and dominance so that they will
find the path toward mutuality.

Those who are interested in exploita-
tion and exclusion like %o point out
that people are not born "equal" and
that democracy is therefore impossitle.
What they mean is that we are not all
alike in all respects. We all have the
same fundamental needs and are injured
by the same poisons or guns. The fact
that some are more gifted in one re-~
spect or another is an advantageto
all when share and share alike for the
common good is the social goal; the
community is enriched by the differ-
ences. And regardless of differences,
2ll contributions are necessary. In-
sofar as each man gives of his  best,
2ll have mode an equal contribution.
It is no more difficult for the richly
endowed to give his best offort and
thought then it is for the 1less well
endowed to give his best ability When
all men gain the inner-consent to give
each of his best toward the commomveal
for all, we shall find thot the ideal
situation we call democracy has been
realized.

But men still want personal success in-
stead of "equality" (mutual gain)., We
cannet hide our cyes to the fact that
the prizes of our civilization are
still given to the swilft and the
strong=-and even theo smallest child
can see ite. Prcdatory power is glori-
fied and rewarded=--and, of course,
envied and emulated. We connot hopo
that children will +rain  themselves
along non-prodatory lines while this
situation obtains. Nor can we hope that
democracy will grow where only the
strong ore rewarded.

At this point it seems impossible thit
psychological, cconomic, social, oranyy
other form of democracy can hope to cs-
tablish itself against the inescapable
teaching of Custom itself. But we are
not without hcpe. Customs change when

a custom can no longer function. As
we have pointed out before, all changes
in our humen situation were based on
inventions that altered the basic situ-
ation of human association. The spread
of technology has always rotted the
hoid of autocratic, irresponsible, spe-
cially-privileged groups. The customs
and mores die and are replaced by oth-
ers more in keeping with changed sit-
uations. Our fundamental situation
as humoan beings has altered from that
of chronic scarcities and fomines to
that of potential abundance for all.

This fact alone insures the achievement
of social and economic equality. When
men try to distribute the abundmt prod-
ucts of machines by customs of distri-
bution which evolved in anAge of Secar-
city, they fail; in panic they try to
create artificial scarcities by unem~
ployment, destruction of goods, wars,
etc. All unsocial means of this kind
must feil. In time, common nccessity
obliges them to invent new ways of dis-
tribution appropriate to abundance in-
ste2ad of tho old ways only appropriate
for scarcities. And in time, all of us
will be morc adequately fed, housed,
clothed, and educated if for no better
reason than "to keep the machines
running."

When this happons, the old pattern of
dominance and submission will give way.
Yeon rise to dominance only becousec they
can keep other mon hungry and these
other men are obsequious only as a
price for foode And as soon as the
cancer of physical want is removed by
Abundonce, the prizes will no longer
go to the swift and the strong; they
will be given to those who are helpful
and cooperative, And all will become
helpful and cooperative since none can
gain more by aggrossion and exploita-
tion.

Adler onds his book, What Life Should

Moan to You, with the statement  thuat
the human race has not begun to show

its potentialities, since thoy can be
developed only insofar as men canlearn
to reinforce the skills and abilities
of one another through cooperation in-
stead of curtailing them in competi-
tion and mutual sabotage by striving
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for personal advancement at the ex-
pense of one another! Any socialar-
rangements which permit dominance-sib-
mission and superior-inferior relation-
ships to flourish retard the progress
of the human race. The fullness of hu-
men development occurs only when each
man feels responsible for the welfars
of all other men as well as for himself.
Any other human relationship breeds ir-
responsibility and degenerates into ex-
ploitation of one by another.

So then, let us regard the word"Democ-

racy" as referring to a life-situation
we have not yet achieved m this earth--
as o situation which we can create as
cen antidote to the calamities of the
present. Lot it ropresent to us
a life-situation in which men give up
secking personal salvation and enrich-
ment at the expense of other men and
discover it in mutual striving for mu-
tual enrichment. Yet it represent the
life-situation in which ecach man gives
his best gift, whether large or small,
for the common good.

A CALL FO

LOYALTY#*

Nita Mieth

Arnold, M. D.

In time of war everything is in flux;
people are taken out of their sur=
roundings, out of their jobs, their
homes, and their families. Values are
changing. Men have to leave positions
for which they may have struggled for
yearse Will they find them again when
they come back? Soldiers thousands of
miles awny from their wives will have
other women around to comfort them in
their discouragement or to share their
exaltation at being alive at least for

today. Women will be 1lolt at home
carrying the responsibility for the
family., Their husbands' picture may

fade away under the burden and the re-
ality of the present. Mothers will
bury their sons for their country,
Will their country remember thom?

All of this would bring fear and terror
if there were not one quality of human
beings to overcome this insecurity:
that quality is 1loyalty=--the loyalty
between employer and worker, between
husband and wife, between govermment
and people. To be loyal means to stand

by with trust, without immediate re-
ward, and often with sacrifice, in
gratefulness for +that which we have
recoived in the past, with the faith
in a future of rcciprocal beneficial
relationship.

It is loyalty that we need most in a
time like this and for which I plead
today., Not at every time are values
received and given equally. War times
change the ability to rénder services.
Our Individual Psychology Association
as such may be in need of your loyalty
throughout the war because individual
members are giving their services to
the full extent to +the war effort., I
plead with you to keep this associa=
tion alive so that it may serve again.
And in the spirit of this same loyalty
let us honor the memory of Alfred Ad~
ler, the founder of Individual Psy~
chology.

*Introductory remarks at the Annual
Meeting of the Individual Psychology
Association of Chicago on June 25,192,



WE MUST HELP WIN THE WAR

B, Hirsch

The main task and responsibility of
every Americen, of every progressive
human being everywhere, is to help win
this people's war. To that we must
give all our energies, skills, exper=-
ience, and when necessary, our lives.

We who believe in and practice the
teachings of Dr. Alfred Adler,we whose
life work is to teach and lead people
in the great task of social sawareness
and cooperation must help win this war
and must help win the peace that will
follow: a peace based upon the full=-
est cooperation of individuals and
states throughout the world, building
a world brotherhood of free peoples
and nations. JIf we don't help win
this war our everyday work of helping
individuals end groups towvarda health-
ful eccoperation with their <fellow men
will be totally destroyed.

We are primarily teachers and leaders.
We are using our understanding of hu-
man nature and our knowledge of Indi-
vidual Psychology to lead ond toteach,
to guide and to advise people in un-
derstanding, developing, and cultivat-
ing social interest. The most vitel
interest of all men who want mutual
understanding end ococoperation 1is to
destroy Hitlerism. Our task, there=-
fore, as teachers of social intereost
is to help the people in this task. In
that work we must actively participate.

The world is suffering from a “nervous
breokdown" caused by a lack of respon-
sibility, by selfishness, greed, ond
unwillingness %o cocperate. It is
suffering from ell the elements we
find in neurotic individuals. The out-
come of this struggle which is costing
humenity greot streams of blood, sweat,
end tears mast be complete recovery
followed by speedy growth of & new
world of hoppiness for all. We can and
must assist the sick world in getting
well; wo must help it tomature. More,we are
in a strategic position to do that.

What can we Adlerian psychologists,
psychiatrists, teachors, social-
workers, and laymen do to help win
the war?

We know that Hitler is conducting a
psychological war as well as o mili-
toary ones We Iknow that he is using
the knowledge of humen nature to con-
fuse the people of +the world and to
ensnare them into a trap where they
can be easily destroyed. We must use
our knowledge of humon beings and our
belief in their fundamental goodness
to help them to be courageous and per-
sistent to destroy the forces of evil
and darkness.

As in individuals so in nations the
groatest danger lies in fear born out
of ignorance. Great numbers of people
do not know what is at stake in this
war end why this war is fought. They
are fearful, epprehensive, tonse, and
restlesss They are depressed, con-
fused, and often domoralized, They
are easy prey for our enemies, without
and within our country. Our main
fight is on the psychological front.
We must help build national morale. To
that end we must offer our services to
all the ageneies of our government as
experts in morale work, After all,
when we try to help an individuel our
mein job is to build up his morale. We
must do the some thing in our effort
tc help our notion.

We must participate actively in the
life of our community. We can help
orgonize community councils where di-
verso groups meet and where national
unity is built, a work of major im-
portances. We must help build an under-
standing and friendship for our allies.
We should give freely of our tinme to
Civilian Defense work. We should of-~
fer cur services as speakers. We should
write and publish articles about danoc-
racy, morale, national unity. We can
oend must help win the war.
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THE EDUCATIONAL IMPLICATIONS OF THE "FOUR FREEDOMS"

Rudolf Dreikurs, M. D.

The Atlantic Charter with its pronouacs-
ment of the Four Freedoms mey become as
outstanding an event in modern Americen
history as did some other even&s-~the
Bill of Rights, the Gettysburg Ad-
dress--which influenced the thinking
not only of contemporaries but of gen-
erations to follow. Many originally
regarded these Four Freedoms merely as
a promise to the people suffering un-
der tyranny and oppression. Many oth-
ers were inclined to believe that these
Freedoms were already established in
Americe and should only be extended to
all the other people of this earth.
However, enunciations of high offi-
cials and especially the report of the
National Resources Planning Board; for-
mulating nine supplementary rights,
made it clear that these Four Frecdoms
must be regarded as an ideal goal to-
werd which we must move. The Four
Freedoms seem to form the basis for
the development of democracy. Wec have
as much democracy as we possess of
these Four Freedoms.

We might pride ourselves in having es=-
tablished freedom of speech and expres—
sion and freedom to worship; but who
really believes that we have freedom
from went and freedom from fear? It
will teke political and economic de-
velopments to procure these Four Free-
doms, but education is essential to
supplement political and economical
changes, One of the first necessary
educational steps seems to be to make
the public better acquainted with these
Four Freedoms. Everybody has heard of
them, but very few actually know them.
It is smazing how few can even  name
them as yet. People must learn what
the Four Freedoms are and must realize
what they actually stand for. Thus,
the importance of adult education with
its informative service can easily be
understood.

However, it is more essential which
educational methods and goals arec ap-
plied to children. Children grow up
with o definite outlook. Any develop-
ment toward social improvement depends

of the

on the attitude of the new generation.
Educetors must study the impiications
Four Freedoms for their work
with children if they want to meke
their contribution +to the  present
struggioc and give their best services
to their commvnity and their country.
Let us consider cach one of +the Four
Freedoms, 1let wus analyze what each
means from & psychological viewpoint,
let us discover what should be done
and how it could be done.

At first sight, only the last Freedom--
the Freedom from Fear--appears to be

mainly a psychological problem. While
the Freedom from Want seems to belong

in the field of economics, the Freedom

of Speech and Freedom to Worship appear

as exclusively political conceptions.

Upon closer investigation we will find,

however, that all of the Four Freedoms

have definite psychological signifi-

cance and should bes considered care-

fully when we teach children how to

think and how to behave.

Freedom of Speech and Expression is es~
tablished in our constitution. But
this established political right does
not exclude the existence of confusing
problems. How far should each individ-
ual enjoy this right when he wuses it
to harm others or even to destroy the
right in itself? There must be some-
where a limitation to the Freoedom of

Expression. Where should it be? The
demarcation 1line hes necver been de=-
fined clearly. Is it sufficient +o

ban merely incitement +to illegal ac-
tions? Everybody can express his opin-
ion anyhow whether he has the right %o
do so or not. He has only to take the
consequonces. Even under conditions
of a very limited frecedom of speech
everybody can say whet he wants if he
does not mind being imprisoned or los-
ing his head. It is clear that free-
dom of expression means frredom from
unpleasant consequences. The increasc
of freedom 1is correlated to the de-
crease in unpleasant or punishing con-
sequences for any opinion expressed.
Byt frcedom never means licenso. And
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freedom never means onc-sided privilege
Freedom must be limited by a sense of
responsibility which  respects the
rights of others, ond must include
all members of the community alike;
otherwise we would not call it freedom.
Freedom of speech can only have one
psychological meaning: <that sverybody
has the right to express nis opinion
provided that he is sincere aand does
not intend to hurt othsrs. A general
conception of human ro'ationship regu-
lates what is considered to be harmful
and insulting. To criticize a superi-

or will be considered 1less or more
harmful according +to the degree in
which freedom of speech is granted,

The possibility of expressing one's
opinion, even if it contradicts cher-
ished convictions of others, requires
freedom of speech based on toleramce
and mutual respect. We in America
have a great deal of those frecdoms--
perhaps more in the poliitical 1life
than in the daily routine within the
community or within tho family. We
must recognize the necessity of bring-
ing up our children in such o way that
expressing their opinions is natural
and does not require either rebellion
or aggressiveness. Otherwise, only
those children will exprcss thoir opin-
ions freely who are impertinent and
hostile, who do not care whecther they
antagonize or provoke punishment. Of-
ten the "good" children are docile and
submissive, while their spokesman is a
child with less responsibility and lcss
conformity. Parents and schools have
a great responsibility in teaching the
children not only the right but also
the obligation of expressing their
opinions and of +taking a stand for
what they consider right and advisable.
We cannot start teaching democracy at
a certain age after we first have sup~
pressed with force and intimidation
the natural inclination of the child
to take a stand and oxpress an opin-
ion in a constructive and cooperative
waye

Concretely, children should be instruc-
ted how ©to use sincere and construc-
tive criticism, and children must be
trained to respect eriticism, not as a
conscquence of paternal or cducational
authority and power, but as the right

of human beings dealing with thenm.
Children must be taught that <the ex-
pression of a different opinion is nei-
ther an insult or disrespectful. In
certain national groups and communi-
ties freedom of speech is little pras-
ticed, very often as a consequence of
e perticular national background. I%
is vital to educate children so that
they bring this spirit of decent and
courageous expression inte their commu-
nity life, t is possible to arrange
discussion groups where mutual +toier-
ence and mutual respect in expressing
entagonistic opinions is practiced.
Such groups can be used for demonstra=-
tion to other children and to the
grovmups as wells There is no freedom
of speech so long s talking frankly
means hostility and so long as so many
refuse to talk at all.

These are a few points which serve on-
ly to demonstrate the problem rather
than 0 cover the field. It is necces-—
sary tc study =21l the  implications
which the postulation of Freedom of
Speech can have and actually has for
our educational procedure. Schoois
will have to consider how much freedom
of speech and expression they have es-
tablished, and parents must become
aware of how important the atmosphere
of the family is for +their community
and for the whole country.

Freedom of “orship secms to be fairly
well established. Everybody can be=
lieve whoat he wants. However, our
deily practice again falls rether short
of this generally accepted principle.
The widely spread anti-Semitic inclina-
tion cen be excused on assumed racial
differences, which do mnot actually
exist. But how can we speak of Free-
dom of Worship as long as the members
of certain regligious groups arenot
fully accepted and respected, as so of-

ten happens to Catholies in certain
parts of the country? Much can bs
done in the direction of religious

tolerance and respect by teaching the
children %o regard other religious
groups not as enemies or as inferiors,
but as people with equal decency and
the same amount of truth to claim for
their convictions. -Religious toler-
ance canmot be +tacitly presupposed.
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It does not exist if it is not trained.
It is not sufficient +that educators
refrain from expressing intolerant
viewpointss They mumst help the chil=-
dren to accept others who have differ-
ent religious convictions as eoqually
good and equally enlightened. Wo lack
Freedom of Religious Thinking as long
s 80 many are hypoeritical in reli-
gious matbters. Belonging %o a certain
church, unfortunately, does not reces-
sarily meen possessing dsolfinite coavic-
tions. What a man sctually Dbelieves
is very often his personal secret, re-
vealed only to his closest friends, if

ever, Lip=service is morc frequent
than is deep mand sincere faith. This
statement cannot be recgarded as exag-

geration, How often are ministers
obliged to issue such statements from
the pulpit! This widespread lip=-ser-
vice indicates that church affilia-
tions may be based on social pressure
rather than on genuine religious con=-
victions. In order to establish Frec-
dom of Worship we must give our chil-
dren the opportunity to know and under-
stand the various creeds. They also
should have a chance to choose, With-
out freedom to choose, religious wor-
ship is imposed, but not frece.

Freedom from Want certainly is one of
the fundamentel requircments for peace
and cooperation, But what cen educa-
tors do in helping to establish it?
The fact that people live without the
bare essentials for life is not merely
the consequence of economic conditions.
Economic conditions themsclves are in-
fluenced by attitudes and opinions of
the majority of the people. Establish=-
ing frcedom from want requires the gon-
eral rocognition of the fact that the
went of our neighbor endangers our own
security, that the destitution of our
neighbors is our own responsibility.
This feeling of responsibility for
each other, +this interest in the wel-
fare of others, is an educational task
of first order. There are many 1ways
in which children can be made avare of
the wants of others, can be made toun-
derstand them and stimulated to help.
Instead of basking in the prestcige de~
rived from possessing more than the
other one has, children can learn to
enjoy the feeling of sharing. They

can learn to enjoy the compassionate
desire to assist and to aid; ther can
loarn to regard the needs of the other
ons not as a reason for ridicule and
convempt but as & challerge %o their
own inbelligence, %tach, snd social in-
terest. How far Zrom such attitudes
is the gratification of “charity,"
which embcdies the glorificaticn of a
moral superiority. “Charity" won't
bring freedom from want. We should
not teach children to be "charitable."
As long as people do not fecl the duty
to share, +the Freedom from Want never
hes a chance of being established.

Froedom from Fear! The deepest secret
of hume:n misery is reveaied to those
who conceive the Freedom from Fear as
the basic element of human living toge=
ther. Foear keeps people not only from
happiness and enjoyment of 1life but ale
so from being ecooperative. Much can
be said about methods cf delivering
people from fear, Psychologists, psy=-
chiatris®ts, and educators will have %o

work hard to dovise methods and <tech-
niques of conquering its monace. Vory
few realize as yet that fear is very

often not caused by real dangers; even
death loses 1ts terror for those who
have develoned courage, and no predica-
ment can frighten thems This qualicy
of courage, of confidence in one's own
strength, 1s the only antidote for
fear., Self-confidence ond courage
must be developed in our chiidron if
our citizons ere to be without fear.
Freedom from Fear cannot be aggom=
plished by merely economicor politica l
measures. We all are only too ready
to fear dengers from without and from
within, because we have not learnmed to
trust ourselves and others., Persecu=-
tion and oppression are consequences
of fear as well as causes. Only
frightened people suppress others.
Worse than famine and disease 1is the
fenr of losing social stotus, of being
less than the next fellow. This fear
engulfs children competing with older
and younger sisters and brothers and
rebelling against parents who either
pamper or oppress theme Bringing vup
children without fear might prove %o
be more important even +han +teaching
thom to read and to write., How much
time we spend on the three R's because
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we think too 1little about the fears
which we 1instil in our children,
actively or passively, by not recog-
nizing their thoughts and convictions!
A big job is chead of us. Parents and
educators must become aware of tech-
niques, how to develop courago in
their children; they must learn to
avoid discouragement and humiliation,
Those who have a glimpse of the con-
fliets of children must show them to
others that they may Jlearn to sce.
Those who s8ee must discover proper
ways for helping children ocut of the
misery of their frightened existence,
which so often is considered a para=-
dise by adults who have forgotten
their own childhood experiences. How
far from developing freedom from fear
are educators who deliberately use fear
as an educational method; who are
convinced that only fear of punishment,
fear of humiliation, fear of the conse=
quences can prevent children from mis-
behaving. They do not realize that
the only power to mekc children act in
the right way is o genuine desire to
be nice and good, to toke part in so-
cial life, eand t6 be useful members.
Only disgouragement interferes with
these instinctive tendencies of human
society. Every educator must recog-

nize these, must know how to direet
the children toward voluntary coopera-
tion. Otherwise he woars only the ti-
tle of an educator without being one.

Freedom from Fear is no Utopia,nomore
than are the other Freedoms., It is
not yet established, but ways and means
seem to ovolve clearly which move us
and moankind toward these goals.

Let us think earnestly and sincerely
what implications these Four Freedoms
have for cach one of us and our worke.
The politicians and economists, the so=-
clologists and technicians, +they all
will perceive different implications.
The cducators will recognize that these
Four Freedoms are not morely e poli-
tical postulate. They, as much as any
other group, and perhaps a little bit
more, have the responsibility for the
task which is given to uss The sol-
diers fight for it on the battlefield,
and the workers in the factories. The
educators heve for their adversary old
and foulty traditions, end eorroneous
conceptions which govern the lives of
our growing generations. Thoy must
instil in the children the 1love and
the desire to participate in the fight
for Freedom, and prepare them to live
in Freedom,
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THOUGHTS ABOUT CRIMINOLOGY *

Martin Staiman

The Individual Psychologist sees the
delinquent (criminel) as an individual,
There are as many types as there
are individuals. It is wunscientific
end unwise to lump all delinguents in-
to a single group. As every well=-
trained Individual Psychologist would
suspect, each delinquent represents a
unique integration of his wunique ex-
periences and background, And one must
be very cautious when one attempts
to generalize about the delinquent
personelity,

There ‘are, however, certain common
elements in the delinquent's background
which can be identified., In one of the
most thorough studies of this problem,
"New Sights on Delinguency," Healy and
Bronner concluded that the delinquent's
background is one of frustration and
that the delinquent did not get the
same emotional satisfaction out of his
school activities and social contacts
as his non-delinquent sibling. Indi-
vidual Psychologists have long recog-
nized this typical background of mel-
adjustment--exaggerated insecurity at-
tended by self-centeredness and lack
of social participation. This imme-
diately tells us that delinquency 1is
merely another form of personal mal-
adjustment and must be treated accord-
ingly.

The criminal's background is that of an
individual weighed down by insecurity
and discouragement, who finds frustra-
tion in those activities that yield
some degree of satisfaction to the
normel child., This feeling of frustra-
tion exaggerates his needs for security
and ego expression. The pressure of
this need demands an immediate answer.
And the criminal finds his answer by
substituting personal concepts of su-
periority for acceptable social concepts.
Whereeas, in normal development the need
for security expresses itself in great-
er class=room striving and in greater

*lecture given at the Individual Psy-
chology Association of New York on
April 15, 19L2.

social participation end social compe-
tition, in the criminal the very pres~-
sure of the necd demands immediate and
more readily attainable satisfaction.
Due to his inadequate development and
discouraged attitude the criminal finds
the normal channels of expression un-
satisfying end frustrating, And in-
stead of using the passive withdrawal
mechanism of the neurotically inclined
individuel he utilizes aggressive and
active means of securing substitute
satisfactions.

The criminal is usually the product of
a home that failed to yield the affec-
tion and security that is necessary
for the child's best development. Too
frequently, parental harshness and
dominance engenders hostility, fear
and aggression in the child's mind and

feelings., Then there are the countless
other types of homes +that similarly
fail to give the c¢hild the security

and confidence that it requires if it
is to compete with other children in
the usual areas of childhoods The
pempering and over-protecting home which
deprives the child of the opportunity
to develop adequate initiative and in-
dependence to compete on equal terms
outside the home; the home in which the
child feels the subtle but sharp de-
mands of the ambitious parent, or the
failure to measure up %o the success
of an unusual sibling. These and
many other homes deprive a child of the
security and the confidence that shield
it fram frustration. Then of course
there are those homos that are char-
acterized by parental discord, drunken~
ness and vices These homes make pri=-
mary and direct contributions to the
formation of the delinquent.

Once the substitute pattern of secur=-
ing satisfgction has been developed,
the intelligence is used to rational-
ize the substitute criminal behavior.
The end product who appears in our
courts and is subsequently incarcer-
ated, has his own set of values. He
moves in a hostile and unfriendly
world that wars against him and threat-



ens to reform him. One thing that ex=-
perience should have taught us is that
one cannot demand that the neurotic
cease his anxiebty, +the psychotic his
fantasying, the criminal his hostility.
The re=-education of the criminal de-
mands that he be met with friendliness
and petience. The typical criminal
scorns our efforts to rc-educute him.
It is like asking him to cravenly ad-
mit his worthkssness. We must not
expect him to give up his pattern of
behavior before wo can substitute sat=-
isfactions and velues +that he is
ready to accepts In most ceses the
educator represents o bridge of friend-
liness between the delinquent's sus-
picious hostility and the social worlds
The teacher becomes the first  social
contact for the immatoe. One might ask
how many teachers are prepared and
fitted to play this role.

And one might further ask: How does
the prison, the reformctory, proceed
to the difficult task of 1liquidating
the delinquent's hostility and elicit-
ing in its place a feeling of friend-
liness and social belonging. I wonders
Furthermore, I do not think that these
institutions are organized to serve
such a purpose. In the final cnalysis,
the heavy cement, the tool~-proof steecl,
the officer with his shining badge, are
all concrete living embodiments of the
authority ageinst which the dclinquents

war. Then, you can justly say that
such institutions aggravate the delin-
quent's hostility and do as much herm
as good. With this statsment I muct
agree. Only I must caubion you not to
be too severe with the prison official.
He is an oxprossion of the same blunt-

od society which the delinquent rew
flects. Both express the same short-
coming of a society of which we are
all a part.

Why should we expect of a prison in-
stitution practices which are still
foreign to our broadly spread demo-
cratic educational system? Only after
the school assumes its responsibility
cen we expect the prison to do 1like=
wise.

Dr. Adler reiterated the need of es=-
tablishing child guidance clinies in
the public school system. The need for
these clinics is obvious. The school
maladjusted are more amenable to treat-
ment than the prison maladjusted.

In conclusion all I can say is that
all the problems of society are re=-
lated, just as the problems of any in-
dividual are closely related. Growth
in one direction will express  itself
in all other dircctions. What we need

BOOK

is a soeciety that accepts the phil-
osophy of social responsibility and
cooperation.

REVIEW

Corrective Treatment for Unadjusted

Children -~ By:! DNahum E. OShoobs  and
George Goldberg. Punlishers: Harper &
Brothers,New flork & London 1942 $3.00

This book, which fills o vital neced in
the fiseld of education, is divided in-
to two parts: Principles and Practice,
written by N. E. Shoobs, and Manual
for Teachers, written by George Gold-
berg. For the training of teachers in
understanding disturbing pupils and in
"euiding normal children with personal-
ity problems to goals of successful
living," the authors prefer the Adler-
jan method, because, "first, the thera-
peuties of Freud and Jung are entirely
too delicate and too involved to be

entrusted to any one but a highly
trained professional psychiatrist;
second, Americans with or without
training in psychology and mental hy-
giene will find much that is familiar;
for Adler's work particularly with
children is so groundsd in commen
sense and common experience tha’t its
principles and practices can be grasped
by the average intelligent teacher."
Besides that, +this method has been
roven successful by Furopean and
merican teachers.
Shoobs points out in the first chepter
on Qir Aims and Objectives that "seldom,
and in few places have personality dis-
turbances been attacked in such an or-
gonized and scientific fashion as are
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failure in arithmetic, eomposition, or
the other school subjects. Nodern ed=
ucation recognizes more and more that
"wo are teachers of relationships in
living, mnot teachers of skills and
facts." In another place he states,
"We teachers are doctors of charancter
and personality." But teanchers are
not sufficiently trained for such a
jobs  They need more than theory or
general advice, so Shoobs tries to
demonstrate not only what +to do but
how to do it. 1In this regard teachers
need help, advice--and training.

In the chapter on Unity of Personality
the author demonstrates the importance
of recognizing the goal in every ac-
tion. He cites similar points of view
of George K. Pratt and William Mc Dou-
galle Convincing illustrations clar-
ify the issue, especially in so=called
conflicting behavior where the goal is
not so obvious, the purpose being to
avoid responsibility. Good oxamples
show the goal in "undecided behavior."

Through the existence of a goal the
whole personality is unified. "The
goal is o suction force attracting

each one's behavior." In order to
change behavior the objective must be
changeds We must make children undere
stand, not merely know, what they are
driving ate "We must interpret mis-
teken purposes many times." Tho goal
and attitude must be exposed dramatic=
ally to the child. In +this way the
habit of cooperation and a sense of
responsibility can be developed.

In the chapter on - Style of Life the
author finds it oconvenient, for the
purpose of discussion and study, to
classify and describe the following
types: the dominant type, the leaning
type, the running awny type, and the
cooperative types But it is well un-
derstood that such types do not exist
in reality as on entity, that "all of
us are a mixture of all classes." An-
other way of classifiying individuals
is to judge eany individual according
to: 1) his degrec of activity; 2) his
socinl interest and degree of cooperea-
timg 3) the form and direction of his
behavior. "The adjusted individual
differs from the maladjusted one only
in degreec." Wo must be careful to

avoid looking for abnormalties in
what may prove to be passing aberra-
tions."

One chapter is devotcd to the importont
discussion of Early Memories. It 1is
pointed out that understanding them
helps to wunderstand any personi The
author recognizes that early memories
reported by adults are always signi-
ficant rogardless of whether they are
correct, imagined, or even invented, be-
cause recollections and inventions are
the product of a selective pProcess
pnd reflect personal  intorprctations
and conceptions. But he is more careful
about children. "Though in eight cases
out of ten we usually are given a true
early memory, ochildren often recall
accidents or startling illnesses which
do not disclose their whole picture of
lifes From childhood recollections we
drew a hypothesis which 1s merely a
guess." This must be verified by the
child's habitual behavior pettern, by
other recollections, by the favorite
story and the favorite hero, by dreams.
The author gives a great number of ex-
amples showing how early memories can
be analyzed correctly., As it is soim=-
portant for educators to learn the in=
terpretation of early recollections,the
chapter is extremely helpful. There is
not the slightest possibility of in-
terpreting any ono of the given oxplen=-
ations in another way than as theauth-
or has done. This shows that early
recollections are actually objective
and definite, being one of the very
few psychological tests that permit an
objective judgment of the whole persm=
ality, of the pattern of life.

The next chapters ineclude very illumi-
nating case histories., There 1is one
chopter which deseribes what ' Social
Intercst is and how it can bedeveloped
and presorved. "Problem children are
merely children so badly  discouraged
that they can think of nothing but
themselves."==The chapter on Inferi-
ority Feelings seems to reflect some-
whot the confusion which is generally
aroused by any atiempt to clarify the
meaning of inferiority feelings. In-
feriority feelings and  inferiority
complex render the question. quite com~-
plex. The mixture of actual and imag-
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ined inferiority, of sincere disbe—
lief in oneself and merely pretondsd
inferiority does not moke +the under-
stending easier. Howover, the author
reports meny clarifying oxamples and
concludes the chapter with a summary
which contrasts the various consequen-
ces deriving from inferiority feeling.

The Family Influence is well demon-
strated by & ocase study while the
Family Constellation es the most im-
portant factor is described very broad=
ly in o separate chapter. The oldest
child, the only, the second, the young=
est, and the middle of three are de=-
soribed in various case studies. At the
conclusion all the family influences
are summsed up in a concise outline of
the faulty responses to the family
influencess The picturc of the home
conditions is the background of the
child's goal and 1life style. Through
understanding the family life  during
the formntive years we can understand
how life has first beon presented to a
child and how he interpreted it.

The next chapter is dedicated to the
technique of interviewing the child.
Wo must ask the right quostions in
order to get the right information.
But the interview should also increose
confidence and couroge, a8 the inter-
view is already part of the treoctment,
of the adjustment process. Certain
personality adjustment procedures are
outlined and illustrated by case stud-
iess The author enumerates four values
that faulty behavior symptoms might of =
fer to a child. 1) They are alibis in
case of fallure, a means of avoiding
blame., &)Accomplishments appear great-
er if achieved in spite of weaknesses;
thus personal prestige is heightened.
3) They are means of controlling and
using other people, thus satisfying a
sense of powoer. L) They are  excuses
for evading obligations. These points
are demonstrated in laziness, failure
to finish work, whining, shyness, ag-
gressiveness, and showing off. This
chapter is closed with a list of “d™s"
for carrying out interviews.

An Appendix ineludes the findings of a

study of more than 2,300 students of
Boys' High School in Brooklyn, New
York, to determino whether and what
relations exist between the family po=
sition and scholastic achisevement, Ac=
cording to this finding the youngest
child has the best chance of being
successful in school, closely followed
by the second child, while the only
child has +the poorest chance. The
oldest and the fourth children tend to
become average pupils. That proves
that the chronological position of the
child has some influence on success or
failure in school achievement.

The Manual for Teachers, by Goldberg,
begins with a short but comprehensive
recapitulation of the theory, which is
followed by 20 case studies, The cases
are described very clearly and explic-
itly, some more extensively, others
more concicely. Various techniquesare
usod to clarify the issue and to open
approaches to the problems. It seems
as if these techniques were evolved in
the experience of instructing teachers.
One technique is to relate the overt
behavior pattern to +the femily con-
stellation. The first column contains
the description of the behavior pat-
tern, and the second its meaning . in
regard to other persons, mostly, but
not necessarily of the child's own
family. Another technique is provided
by typical questions in regard to under=
standing end anelyzing the child, fol-
lowed by the correct snswers. Very good
and clear suggestions ars made for the
process of rehabilitation so that every-
one working with children should be
capable of finding similar methods by
himself. The author offers at the end
of the book a chart which seems to be
valuable to anyone who wishes to ac-
quire the necessary data and factsabout
a child and to correlate them.The book
concludes with 1 excellent "Hints on
Conducting Interviews."

Teachers, parents, and all who wish to
know how to undersiand children and how
to help them will receive an answer by
reading this book. They will be stimu=-
lated to think clearly and might dis-

cover new ways for acting adequately.
batd R. D‘

-75.0



IN MEMORIAM - ALFRED ADLER*

Rudolf Dreikurs, M. D,

It is now five years since Alfred Ad-
ler has left his work to those whom he
instructed to carry it ons Never so
vital as today, his contribution is
still not fully accepteds Only for
those who meke a sincere effort +to
study Individual Psychology does its
importeance become obvious. Was Adler
one of those idealists who found a
penacee for all the evils of the world?
Or is he just +the founder of one of
the many theories which bring confus-
ion into the field of psychology? Re-
garding Adlerian Psychology either as
a cure=-all or merely as a psychologic-
al sect fails to recognize the meaning
of Adler's teaching.

It is true that Individual Psychology
offers the key to the understanding of
humen beings and & solution of many
of the problems disturbing and press-
ing menkind today. But the discovery
of the social feeling and its oppment,
the inferiority feeling, of the need
for cooperation and the methods ofes-
teblishing it is not much different
from the convictions and theories of
many others who try to establish demo-
cratic ways of living and equality be-
tween human beings.

It is +true, further, that Adlerian
Psychology represents only one of meny
techniques in psychology, and it could
well be disputed whether it 1is more
correct or more important +than any
other procedure. The importance of
Adler can be recognized only in the
light of the contributions which psy-
chology must make today to the various
sciences, to sociology and education,
general medicine and social work, eco-
nomics and politics, to salesmanship
and marital life. They all increasing-
ly demand psychological understanding,
and everybody expects help and sadvice

from psychology and psychiatry. It is
true that fdlerts answer to these prob=-
lems is only one of many., But it

seems to be more than an understend-

*Read in part at the memorial meeting
of the New York Group.

able prejudice of a loyal disciple to
maintein that Adler's answer fits the
needs better +than the answers other
psychological and psychiatric schools
provide. Common sense and social sig=-
nificance are the basic prineiples
which make Adler's teaching practiceble
and useful,

Adler recognized the general importance
of his findings for the various fields
of human activity. He was not satis-
fied to be just a physician treating
"sick" people. He felt a desire to
help wherever help was needed, and
this need for help was not restricted
to medical patients., He saw the mis-
ery and the dire need of children and
parents. He went out to teach and to
open the eyes of all whom he met so
that they could realize the need of
their fellowmen and 1learn how to as-
sist, that is, how to cooperate, Adler's
interest in his fellowmen did nct ale
ways find general approval. Especial=
ly America, with its general conception

that proper organization demands
strict demarcations, regarded with
distrust and distaste Adler's neglect

to ocknowledge any limitation in
teaching and helping, Much opposition
which he found was based on his refus=-
al to be "just a physician." Adler,
as a physician, felt the obligation
to prevent suffering by +telling the
common man what he should know about
social 1life and about his fellowmen.
Adler refused to be exclusive and to
serve an occult science, only avail=-
able to the initiated. As ho was an
humble men cepable of talking to every-
body, so he wanted to be understood by
everybody. His simplicity, however,
was not ignorance, but real wisdom. For
him, +the truth wos always simple, and
complicated were only the tricks with
which men +tried to escape the truth
end its logiec. That was the reason
why Adler disliked the high sounding
words and the technical phrases which,
under the disguise of special knowl=-
edge, concealed only lack of under-
standing. For Adler, actions revealed
truth, and actions are always simple

- T6 -



facts, clear and unequivocal in their
direction and in their consequences.
Hardly anyone who heard Adler talk or
spoke with him went away without see~
ing ond knowing more than before. But
solence has not yet kept up with him.
His teachings have not yet penetrated
tradition and conservatism, although
some try to regerd them as historical,
belonging to the past, as merely one
phase in the development of psychologye.
Adler is quoted in textbooks, but how
little is he understood in the cita=
tions! He gave with full hands, not
cautiously selecting to whom he gave,
The "experts" disliked such indiscrim-
inotion and tried to get their revengp.

We who had the privilege and good for-

tune to learn from Adler hold a treas-
ure in our hands with which he hos en-
trusted us. Let us be worthy of this
responsibility; 1let us be zealous and
modest in our service to a heritage
which offers 1little glory because it
does not picase those who believe that
they must know more than their fellow-
men. Bul let us be aware that Adler's
inheritonce is bound to prosper be=-
cause Adler understood the direction
of evolution. Discoveries and reports
from all fields of science  prove
the 1lucid foresight of Adler, He
is gone; but what he said will live,Let
us be courageous and develop our socinl
interest so +that we will keep the
fleme burning which was kindled by
Adler.

NEW

WAY S?

Alexendra Adler, M. D.

Karen Horney's group held its conven-
tion in the morning and afternoon of
Mey 19, 1942, in Boston, simultaneous-
ly with the convention of the lfmericon
Psychiatric Association, As is goner=-
ally known, this group is said to have
accepted most of Alfred Adler's toach-
ings and to have given up much of
Froud's, After listening to their lec=~
tures during the afternoon session,
one camot help being struck by a fow
peculiarities.s Alfred 4idlor's teach-
ing is cited frequently verbally with-
out reforence to his name, The one
timo it was mentioned, <the statement
was wrong. In the author's knowledge,
Alfred Adler never defined the instinet
08 based on “sadistic drives," as tho

pending on environmental circumstances.
Therefore, ono wonders whether this
group really does not know whose teach=
ings they are using for their Wew Ways"
or whether they purgosely do not care
to say o slight “thank you" to the
giver of their "New Ways." It is true
thet in many instances, particularly
when talking to people who have not
much training anywoy, it is unneces=
sary to quote sources. It is, however,
quite a different thing whon a trained
audience is to be addressed or when an

attempt is made to establish a new
line of worke We would expect any
group to have cleareg concepts and
to know more about +the source of

their knowledge than +the Association
for the Advancement of Psychoanalysis

speaker, Dr. Marmor said, but rather,
in agreement with the speaker, as de- apperently does,
CHICAGO GROUP

At the annual meeting of the Individ-
ual Psychology Association of Chicago
on June 26, 1942, Dr. Nita Mieth Arnold
gove an introductory address, (part of
which is given on page 66).

Dr. Harry Sicher read then the address
by Dr. Lydia Sicher, "Thanks to Alfred
Adler," and Edyth Menser read a puper

by Alfred Adler on "The Meaning : of
Neurosis," whioh is the transcript of
o lecture given by Dr., Adler at the
University of Chicago in November,1935.,

at which new officers
were elected, wos an impressive and
dignified conclusion of the Assoc¢ia=-
tion's activities for the year.,

This meeting,



THE MEMORIAL MEETING OF NEW YORK

The Individual Psychology Association
of New York held & meeting in moemoriam
of the fifth anniversary of the death
of Alfred Adler on Wednesday, May 27.
There were 12% persons in atitendance.
The evening opened and concluded with
songs by Schubert, which were the fav=-
orites of Adler.

Nahum E, Shoobs, the vice=president of
the Association, presided.
Schlesinger spoke in commemoration of
Dr. Hugo Sperber, Ida Loewy, and Dr.
Alexonder Neuere Then Drs Frederic
Feichtinger reviewed the wmerits of
Alfred Adler in the field of medi'eine.

Thereafter messages from L, dia Sicher
and Dr, Rudolf Dreikurs and e cable=-
gram from Phyllis Bottome were read.

The next speoker was Mr. Isaac Bilder-
se®, the principal of Seth Low Junior
High Schools In his speech he said
that the great contribution of Dr.
Adler was to take the discoveries of
the newer approach to psychology from
the laboratories and the consultation
rooms and to make them available to
lay workers in the field of education
and of social service; to cleanse them
of their extravagances, their myster=-
ies, their strange and useless termi=-
nologies, and thus to render them po-
tent instruments for service in  the
hands of those most willing to render
that service; to supply a definite
and practical method of approoch for
those of us who would seck to aomelio=-
rate the misfortunes of our pupils
who are maladjusted.

The oconclusion was on a porsonal note,
of deep reverence for Dr. Adler him-
golf, for the simplicity that made him
great, and for the greatness that made
him simplee. Mr. Bildersee added that
he blushes still when he thinks of his
abominable blunders made with his pu-
pils and their teachers before he knew
Adler,

Dr, Martin Staimen, director of clas-
sification of the Department of Correc-
tion, stated that he had not hed the
good fortune to know Alfred Adler per=
sonally, but that he had received from

Dr.Edriond”

Adler's books & deep Mknowledge which
assisted him and which will assist him
groatly in his work with juvenile de-
linquents.

Mrs. Dgnica Deutsch spoke as & mother,
She expressed her conviction that mno
memorial of Alfred Adler could be im=-
agined without stressing his contribu=-
tion to the understanding of the rela=-
tionship between mother and child.

Mrs. A. Kadis and Mrs. A, Heinrichs
presented a c¢ase history written by
Dr. Adler,in the form of & dialogue.
Mrs. R. Frohnlmecht, the secretary of
the Association, concluded the series
of speechos with the following remarks:

"Friends:

"When we learned in Holland of Adler'w
death, a friend of ours said: tThis A¥
8 loss which will not become smaller
but will grow deeper and deeper every
day.! Adler was our friend, a friend
of cach of us, a friend of every human
beings But he himself was lonely. Why?
Because he was some generations ahead
of us in his conception of life and lu=
nan relationshipse He had reached a
lovel so high that we could not follow
hime So Adler was bound to be lonely.
And out of this loneliness he built up
his teaching to a better life for all
of us.

"Five years ago, on the 28th dayApril,
1937, one month before his death, Al-
fred Adler spoke in our largest teach-
ers' sominary in Amsterdam. He told us
about his work and his consultation
bureaus. At the end he said: 'In Ger-
meny and Austria thoy have closed them
but in America we will rebuild them.!
What confidence he placed in America and
in the Amerieansl He himself could not
fully dchieve it. So he left us  this
difficult task. But would he not be the
first to ask us: 'Where is it written
that you should have on ecasy task?t’

"Friends, let that bo a challenge to
us, let us act according to the words
with which Alfred Adler took 1leave of
his friends in Vienna two years before
his death:

"tChildren,do somethingand do it well.!"
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